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Coming Together:
n Interactive Model of Schooling

Nadine Gartrell

lifornia the attrition rate for African-American students is twice
for_ white students; African-American students have lower ac-
achlevement scores than their white peers; and in 1986 only 5
it of African-American high school graduates were eligible for
sion to a four-year college or university, compared to 16 percent
' high school graduates.! A number of community-based pro-
»have attempted to rectify these discouraging figures. In this
er [ examine one such project: Interface Institute (formerly Proj-
erface or PI), a community-based after-school math and science
¢ Preparatory program for junior high school students. Pl is lo-
0 the Elmhurst district of Oakland, a predominantly African-
fican, low-socioeconomic community. PI students attend public
rochial schools all over Oakland, but about half come from four
%) public “home schools.” :
PhllOSOPhy of the program is to ensure an effective educational
€nce for students by forming a partnership with their parents.
p @rtnership philosophies are appealing ideologically, but they f —
Y founder as the “experts” try to make the transition frf’m ld:
! 10 practice. Based on six months of participant observauon afn :
1ews with staff, students, and parents, I explore the reasons 101
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mains.2 Over the last tln*ce'decndes. these two spheres haye 1,
incrensingl)' sepzu‘alcd. p;lrucularly n 1.11’ban mner-city COmmCmmc
where Ah.-lcml-z\mcricans and other racial a'nd ethnic Minoriies |

There is an absence of a sh.ared culture within schools thy hfnl/nc.
prcdomiﬂﬁm‘)’ African-American student population and a Pre(]()e a
nantly white faculty. Further, teachers have not been trained 1o [e;n L
the culturally diverse racial and ethnic groups that increasingly PO(EJ
late schools 1n inner-city areas. As a result, teachers often reject aF;d

.

negate the students’ culture and cognitive competencies.

Most African-American parents have the perception that the schools
have lower academic standards and lower expectations of African.
American children than they have of white children. Consequently,
these parents believe the schools are not doing a good job of teachin'g
their children. On the other hand, teachers frequently perceive
African-American parents as being uninterested in education, having
low educational aspirations, and lacking the skills required to help their
children.

Linguistic differences as well as differences in styles of verbal pres
entation between African-American parents and white teachers also
lead to miscommunication. This linguistic divergence frequently am-
plifies the negative perceptions each has of the other. In other situa-
tions African-American parents and white teachers simply avoid each
other based on personal histories of racially negative experiences. The
result is that teachers and families do not attempt 0 establish a rel
tionship between the school and home, and African-Americzm children
areAleft to mediate between the two spheres. :
abse;i(;rg;nfly};a': dthis Chapt.er' l.make tbree argumems. Firs{[;el:vet:s
predominantly \f'hifum;re’ e e . bndge' s %BP Africa”
American student oe ] a.cultles it predommanti' petter for
whites than it doels) fl())u ?XIOQ. The schgol system works much : amily
share a common Jan ' fn_car_l‘Amencans because SCl}OOI all 4 asim
ilar concept of the guage, similar educational expectations an ‘ating
the child, Second rESPeCUVe roles of teacher and parent " educwecn
ioge,a“d school i: Se;:b_SenCe of a partnership relatiqﬂSh'P bef:-icaﬂ‘

rfcr;;?fz children and“lfenaedmal to the learning capacity 2nt Qmon
effor 1o :aekrncan Students, "lfhito low: megglemKg aChleve.l-n, I s

rd, the success of pl derives e pro-
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. od 1o contribute t0 the program. PI thus
“m]eom(‘ and the school, and also serves to
1 «
ihe ontinuity between school and home by
C ‘ . o 3 1
d"lrcei of its African-American community
QOUTCES s 5 g
. acts to circumvent the pessimistic and pr
JL AL .
dominant theoretical frameworks.

provides a bridge between,
mitigate against the cultura]
building on the cultural re-
and its families, Moreover,
edetermined nature of the

THE PROGRAM

Plis located in one of the four buildings of the Allen Temple Baptist
Church complex, a social and political force in Oakland. A barracklike
dilapidated structure, which houses many families, abuts the church
property. The church faces single- and multiple-family dwellings that
are in need of repair. Its sparkling white buildings stand in stark con-
trast o its surroundings. The neighborhood has a reputation for drug
tratficking and related violence.

Pl shares Space with other church-related programs and activities. As
Many as eighteen people share the compact, open-design admini.strauve
office. Teaching areas are set up daily throughout the building in large
“sembly roomg and small classrooms. Several classes meet in one room,
Paraied by portable blackboards. Tables and chairs in each area ac-
C(ilnnl()date five students and a tutor. There is also a computer lap _that

- Several ourdageq computers. The walls are adorned with rellglollj:
p‘““““gS. biblical scriptures, and portraits of past and present famia

Alricy ; o jentists, engineers,
an d‘_““-Amencans, particularly mathematicians, scientists, €ngt
- ventors,

t between
k Profes-

entation
PI's

: ive effor
Allene Program wag started in 1982 as a collaborat'llvt(?)feBlle
Slong) Fem_Pe and the Northern California Counci i 20
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individual granls,.contributions, and donag;
onthly tax-deductible contributions. 25
pI's founders assumed that many African-American student
o math and science in the public schools, ansd‘:f];e
t

not being exposed t .
not being prepared academically at the junior hig,
18

these students were
school level to enter college preparatory classes in high school. T},
also believed that (1) all children can learn and achieve at a college lev?]

if they are taught by people who believe they can learn, (2) it is im.
ortant to develop 2 program that builds upon African-American cul-
ture, and (3) there ar€ college students who are eager to serve and work

in minority communities.

There are three components
and a career-exp
nts. The program
» that is, students w
des at school and w
urses in high school.
d to sign a cont
he program.

corporations, and .
y. M«

cluding parents' m

to PI: a tutoring service, a role-model
loration series. Students must partic-
is designed for students with
ho are intellectually capable of
ho are motivated to pursue
As a condition of partici-
ract indicating their accep-
Thus PI does not simply
dents.4 Almost all of the students (99
doing C to F work, although their

ge higher than those of other
f its students will become

mentor Service,
ipate in all componeé
unrealized “potential,
achieving higher gra
college preparatory €O
ation, students are require
tance of the rules that govern t
cater to “intellectually gifted” stu
percent) who enter the program are
test scores in mathematics are on avera
students in their schools. PI hopes that some O

matherpaticians, scientists, or engineers.
. Igu,rlr}g the 1988-89 academic year, siXty
lf';m;l:SJuar]l;O;fhlg}lh school prqgram—thirty-six ma el
o lw,elve . :;’x:;ren a::el Afrlcan-Amencar.ls. Students ranged }']n ?fs .
o devotedn[. asses meet three times a week for two hottaer;
peopleasfEthe prsy o mathematics and one day to science: Eig =
4l three tots ogram, including three administrators, twelve (U0
ol r assistants who had th lves b dents at pl. The
majority of the staff are Afri I = e . thnic
minorities (two). Eley rican-Americans (thirteen) or Other_e I-
en employees are males. The tutors are Pa.d.co

-five students participaFed
les and twenty-nine

lege students

Students, é::;t:f whom are science, math, or engineering major™

Pl and convinceq lh, staff, and school personnel are enthusiastic abf)ul

based Organization o [.he program works. But, like most communltY‘

systematic dagg colsl’ SLis [0 underfunded. and ’understaffed to Pursue
€ction and evaluation of the results of its effor[S-

Howey
‘€T, Sin(:e ite :
on the C 1S Inceptio S
(‘(’mprehensivp n, PI has analyzed its students’ pertor an'C‘f

t Lematic”’

Whi(’h iS admin; e Te .
tict, ang un:elglslered o a"SSlu:)df Bas!c Skills (CTBS) in ma | Dis”
These day, the test regy) ents in the Oakland Public Scho? ~
annot sy s to diagnose students’ Jearning o

bs[j[ .
ute f ooty
or g comprehensive program evalum'on
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he CTBS scores for eighth- and ninth-
put ! 860 were higher than those of the average student from the home
1988—ls‘5 That PI's seventh-graders did not do a4 well suggests tha
SChggr;('s may need to be in the program at least two years before ac-
S[:emif improvement is manifested. Moreover, it appears that students
?vho remain in the program through the ninth

. grade not only reap the
penefits of the cumulative ef.fects of the program and school, they also
consolidate their gains. During 1988-89 fifty PI graduates who were

surveyed reported being “on track” in math: thirty-seven students re.
ported that they were taking college Préparatory math courses.

grade PJ students ip

INTERACTIVE LEARNING

In her monograph on mathematics a
students, Diane Beane found that th
srategies that develop peer suppo
work in teams, provide hands-on |
the practical applicability of math a
maintains that an interactive app
gaging the cognitive and affectiv

The following excerpts are tw
proach works at PI.

Tt systems, encourage students to
aboratory activities, and emphasize
nd science instead of theory.6 Beane
roach to teaching is effective in en-
e abilities of minority students.

0 examples of how the interactive ap-

It is 9:90 AM.
Pre-algebra to
at 9:00, and 3]
Were severa]
reviewing th
lems op th
helped hi
Nated bery
Tules thay
Working in

» the beginning of a hot August day. Ms. D. is teaching
five male students seated around a table. The class started
ready the students and Ms. D. were hard at work. There
problems on the blackboard, but at this point §tudems were
eir homework. The students took turns working out prob-
€ blackboard. When a student got stuck, another stucliel:
classmate. For the next hour, the stuc.ie.nts and Msl.hl;.ni[liial
€en writing on the blackboard, e)fplal‘nmg th;;l;naroup' xie
applied to a given problem, working in the dingat P e
smaller groups. Ms. D. alternated between S;:a'n . l;ge i)
of the blackboard and kneeling, on one leg, in her ; (;ur:;)[ i Wi
Wh. The Students did not appear bored, and they di
They attended to the work at hand.

ivided between
Itis 4:3¢ P.M. on an October day. Fifteen students :;esg;?i(rjlg the large
€€ tutors in the Life Science class, all of 'Wholallz;)od.“ Each group 0:
€s : : ifferen . o pu
0 ser\l/l;?ielr;lsslelcsi :;:Ztlfrtl‘egcl(smof a((iil(ﬁflg different Chjir?f‘:i;l[ Chimical and
8¢ water, Fach student in the group selected 2

. hey
. thusiasm as the
bled with en ed their
Cach obtained » different result. They b:lbr and as they compar
got feed ne

thr

ot
back from the tutor and each
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each group conducted its respectil(\redexperifnents,
tive results. After[he others. Students and tutors lz:s(:ie'fquestlons of
it presented its WOrlﬁ © one presentation, a stut'itla]nt .’alsatt‘ra 1 rgjligfi:) We}:e
the presentei: Du:lynwgas his question treated wit hgr:nswE:)rp for hin?s,el;3
live matter. Not oﬂf) rm an experiment to find, fhe told to devel :
was invited to pertor the presentations, students Wire h i
which he did. }I:Oil:():»:/r:lgexperiments. The room shook as the nojse and
and conduct the

respec

|
excitement escalated.

: from these examples, a variet)’. of teachmg tec}'lmques
As is clear from lass to engage and to stimulate students: tygor
were used in fra; g Cria(l)ds‘ students worked out prol?]ems on the l?lacl;
e bm;l -pituder’lts worked in groups, pairs, an('i tr;os, Zn
board or _verba y’[eaching' Different media were usefi—wsua , au lio,
students did peer ; —to respond to students’ different learning
and hands-on expe;lnmc(eintstheir knowledge informally and formally
les. Students share _ ) [ This
?}ll)l'lsflghsstudy groups or by presenting their work to their peers. T

self-confidence, and
approach enabled students to develop competence,

self-esteem. _ et

. of its a
PI's philosophy of teaching was best summarized by one

ministrators:

Yes, we do stress [an] interactive,
more than 5 tutoring program. |

Mentoring has 1o pe done—role
which extens bey

more involved; tos

& studying jg concerned or whe

varied kind of teaching strategy. We are
t's a preparatory program, which m;ailss
modeling. Tutors serve as role mo S
“tutee relationship. It means beC.ommg
hat there is need to interact even 'nSOf}?:,
things thay | | " in new learning situations. Onee[ ?)fd[er,
ol enow that we .talk about 1s.black students, as [heyhgmselves?

they g, i i);ogl:['on to higher education, t'end to separate the o,

the i) 'on. They dop’, share thejr knowledge. This is 0

i 188 that e try to encourage hefe.
. 1tUtorg a ver-
ity of AClvitjeg ine bhelneﬁts f the interactive approach and the d“[/zr:

Which they are €ngaged. In the words of one tu

Bage the(::_l vant ki

10 be by
and e hay Cse kids red

lf )'Ou d y

. en-
co » You have o stimulate them a"dged

~ espongip i from e, disengage®
clagg sfonslbxh[y 5 ools where they are

- A mat
Watch (. engage them ip learning. | vary the for e
a elearninSe Which Student responds to what fOrmn 1
ing 10 ) Wor |, € want to typy, them on to math 2
k“wledg ds(l“VG appmach to make learning interesting
 Stug

) the O\'er
d S '€ alsg te[ealf her doeg not have a monopoly
: ac
Meracyjo, > Uden, Sk

an
Sen: S=even the role of teacher (es
03 erlJ()y e s rOmO
" posigyo) €arning 0 the process p N
A Ngs aboyt the learning pro
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her important reason for having students wo

Anothe for the academically competitive and
are lhcn:he\' may encounter at some colleges. P|
] ronﬂ;‘l‘: between students and tutors, but betwee
not )

\s the administrators interact with students, the
As :
ology of the program.

rk together is 1o pre-
racially isolated eny;.
Promotes interaction
n students and staff.
y also model the ide-

STUDENT PERSPECTIVES

To gauge student reactions to L}_\e i.mera-ctive teach
terviewed thirteen students: six Junior hlgh_studen :
the program for at least a year, and seven h!gh school students, five of
whom had also participated in the Junior high school program.

E.is a freshman in high school; he has been in the program since the
seventh grade:

ing approach, [ in-
ts who had been in

Before 1 started here
teachers or anybod
like it. T didn’t wa
me every day.
talked to me.
know what h
changed. My
with people.
and

, I was a real disciplinary problem. I didn't respect
Y- At first, when my mother brought me here, [ didn't
nt to be here. Mr. J. used to take me aside anq talk t(;
When he left and Mr. Y. came here, he took me asn?;a:fl
We had long talks about a lot of. different thmgv&aui:de
appened, but I started to like it here and m)IO[ oes
grades have improved, and I am getting along a friendly,
I like the tutors and the atmosphere. People are

YOu can come to them when you need help.

. ram since the
S. 8 a junior in high school; she has been in the prog
eighth grade: .
. in math, anc
When | came to the program, I wasn't do!ng S:bgs:)?ll: dying. . - - Like
didn'y really like science. I mean, I wasn’t serious

; lp in
can't get help
" You don’t understand something real well a:lf; aynoc;‘gel extra help. . .
Your schoo), You can come here and check )'ourls,s fun, you know, comm%
0u can g0 get help in preparing for a [esrf e[r-sChOOI thing. 1 mean.c-
down here. [Laughs]. T mean, it's like an la lo home, and do my hl"'c’:m
Uever had tha, | [used to] get out of school, g.i ht after school so ath
work, y ialize down here. I come Tig Ips you focus on m:

' YOu can socialize dow ogram] helps ¥ 3 siRenes
SOciali, ; It [the prog -t math ar enc
°alize before four o'clock. . . - de me look at can, 1 didn't
" get your homework done. It ma bout my studies. I m
sriously g kinda changed my attitude a

. mind about

: Changed m) help‘?d

ke blology_ But now I love it! Somehgv:i'n(]};ei)"
it, ‘Cause | was really having such a har

that. It has rea:h'('s ipes
me here for and tha
s what I co
| that’'s w |
to Mproye my grades. | mean, &
the Program is all about.

3 Pl for
been [endmg
D iS il’] th inth grade‘ she h: l
* € nin ’

ps——' g

—
7 o
)
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as failing math. My cou

and they brou);;h[ nl:seei(,);[c“llsch(ﬂ"]
ne here, but now I am glad I did. Last year 1 & S
car | am in prc-algebra and I think I am doir‘lls i
be ready to take algebra. I like tlix;'l}[)rfuy
They don’t want you to fail. If yo‘u l:mry
it [the test] in here, and they will go ozei

it with you to se¢ what you don’t understand. My tutor will work with me

unul T do understand. They also help you with your homework and en-
courage you 0 do the work, to work real hard. I have changed in my
work. I've gotten better test grades. . - - I have been pushing myself to do
what I am supposed to do, to do what I have to do. Like, if I am supposed
to read, I not only blems that go with the

do the reading, but the pro

reading. 1 am doing more work than I used to do.
These excerpts are representative of the responses of the students
who were interviewed. They told a similar story: (1) their grades have
improved; (2) their attitude about learning has changed; (3) they like
‘other achievers’; (4) their study skills have

being in the company of °
improved; (3) some of them reported being «urned on” O math and
Their reports

science; and (6) they all said that they now work harder:
strongly suggest that PI is having a positive effect on its students.

.Several themes ran through the interviews. Fi
ceive the tutors as being invested in their suCcess;
preciate the almost personal relationship they have with tutors: One
student said, “It’s like being in a private school.” All of the intery
i:;:%;;’f; dat[l}(]?:d _qulie schools, where classes ar
ke the special a[rte is. imited opportunity fo l
students,” said oneirlmt(i)n o 'fmm the’ utofs gl
schicvement. Smdemu, ent. While class size may be a tact i
that the tutor is inv: CO(;nfnems SUgBCs’ gkl e ex‘pene that yor cal
achieve is a more ol b s su.ccess and belleye ;
students can lear critical factor. P1 is based O the Premld [Ogelhel'
to develop an Cdz’cz?d staff, tutors, and parents have ‘f’o"ke
_ The second lhemel?}?al plan based on that assumption: ing sur-
rounded by other achi at emerged is that PI students €n oy
but also by their achievers. Students are motivated I ;
ol sipks: peers. Th " g in @
: .achle\-ers, which lead ey experience themselves a$ being
:'e?]fl‘;zlcef behaviors Thzsil[haecT to identify '[he.mselVCS as [
P e These students h ompany achieving: As on¢€ * . viro?”

» and define lhemse]ave taken on the trappin8® of ek ling "
that gvreosuas.achieve'rs. Literature o1 la:ereinfo
that group interaction can promiC ™
of disciplined behaviors:

d coming here because I w

| starte
about the program

told my parents
didn’t want to cor
pre-algcbra. This y
good. Next year, I am going o
[the tutors] do try t0 help you.
2 bad test score, you can bring

hi
igher self-esiee 5
n
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The third theme u_nderscores [h(? role

smbers play in shaping the edl.Jcatlonal 0
et hildren. Ten out of the thirteen stud
lhenrf‘nt or other relative as having the mo
11"21: school pl;ms.7. Twelve out Qf thirteen i . pla
0 attend college directly after high school, wth one student oping to
atend the Air Force Academy. In a state in which almost half of

African-American teenagers do not earn 2 high school diploma, the
aspirations of PI students are remarkably high.,

parents and other family
utcome and aspirations of
ent respondents identifieqd
st influence on their post—
nterviewees were planning

INVOLVING PARENTS

In recent years, educators and others
volvement in school is a ke
Comer, the b

bonding betw

have argued that parental in-
Yy to educational success.8 According to_]am'es
demic achievement is an underlying social
cen the students and their school. This bonfjing .results
from an interactive process that fosters positive social relationships _be]-
'Veen parents and schoo] staff, and thereby promotes the RSYChOlOgIFaS
developmeny of students. In this spirit PI attempts to establish closeittloer
With Parents, who are expected to participate in PI and to mon

asis for aca

earning at home
: . . ion process.
PL staff alsq, seek ways of engaging parents in the educam; oﬁserved
ents were regular visitors at PI. On several occasions,
Parentg

o 1 n
at classes and overheard them saying, “I'm chiu'su[st]:)l(‘))l;’l iE
arounq » or “I'm Paying a little visit,” or “I el d JPI to speak
0 see hoyy things are going.” Parents frequently telephone r to inform
with their children to inquire if their children had arnvedl,woan parents
the Staff thay thighe ’children would be late or leav_in.g ear:ly_- h-cfi)'lne area.
450 Pickeq UP their children after class, as PI is in a hig

. . nd
; : ff solicited a
ur . . S [he sta . :
€ncg "IN the S¢cond of two orientation meeting program planning
m a[mosphere
from the

AS imp. €d parengs 1o make suggestions for i‘;‘su:}fe .
Te: Portang 4 the invitation to participate A
e by Saff, which is captured in the following
lrecl()r’s addl‘e,ss; P e ooy

; friends.
l ?\'()n‘l give a for 1 | I am among 50 many frie
Of £, mal welcome.

. ']
. he audlean‘
. arenlS n l,_ 3 beau-
Thig illeinany of us are like family. [Points to p am; she’s doing
S8 ) s

ates.
- in the progra®™ » - . radu
uf e daughter’s second YRR CNE | r first class © g;; ow that
S in 8€omerry, M S.’s son was among ou ies, and we K% ngle "
He s OW at M r)l. rs. ws have many SUCCESS storl a,nt to form a tna %

A0 1av p w e W 4
Your ep; re i g e e uccess SLOTIES: We ur program- W ot m
Toung . n }Vlll be our future s T kit (md.ﬂ o more 3
Come ,'w“r child, that is, you, your chi . C. will te

our op:
Whiyy v I chilg

jou. Mr.
ren and we welcome yo
Ve t ]lnk

We can do together.

=




N
a ADINE GARTRg,
L

staff and tutors made frequent
the importance of parent involvement in their children’s azege;.
deavors. At one point, on learning that her daughter would s emi
homework from pI, a mother expressed concern that ad ditioi aISsngned
work might put t00 much pressure on her child. The direct;r }tl)ome.
her response by acknowledging how hardworking this woman andegan
husband were and how supportive they were of their daughter. T her
in a sermonlike fashion, she identified a number of things Siud;en,
need to do in order to complete high school and be eligible for coueﬂés
Her oratory was received by a round of applause and a chorus of amegns.

[ wondered how differently this scene might have

from other parents. (
evolved had it occurred in a public school, and had the players been a

white teacher and an African-American mother.)

In addition to visiting the program and attending meetings, parents
serve on standing committees, assist with administrative tasks, act as
role models and mentors, and accompany tutors and students on field
excursions. There isn’t a formal mechanism, such as a parent advisory
board, for parents to affect policy and program, but parents articulate
their concerns at monthly parent-staff meetings and directly to PI's
program administrators. Parents who are also members of the church
have access to some members of the program’s board of directors and
to lhg pastor of Allen Temple, who is a cofounder of PI. During the
application process, parents are asked to identify their areas of knowl-
edge, skill, and interest, as well as to specify their availability: !

Cognizant of the discomfort many parents experience in talking with
;gi;i]scrlsmi)‘;do fsffh'OIOI administrators, PI hosted 2 meeting for P;reT“}[]Sé
inTgE GBS nll(::tis, and memPers of _the’r’ Oakland .School 11303:[6'"1 A
e o a:g W}ais to demystlfy. the public schQO us)ymeel #
neutral territory and d'SC oo pe'rsonnel il 25 opportunlt)’ ave par
ents information on acliscluSS Bt COncern§, Othcr workshop® 8

Just as impOl’lam as ) CSCen,t' psychosoaal' deve.lopm_em- itoring of
students at home. P] PAICHE cavolvement in PI is thelk mon}ll * delin-
eates their educal.ionalrﬁqulres .al! .parems to sign a contract t a-ovide .
(c{iulel’environmem fo responsibilities: Parents must agree t0 : ’

€nts progress, atten; students to do their homework,
lrl: '€er two hours a m four out of seven parent-staff conf@rencest,tend
reg:éi:ilz scheduled mg:[ti}:l e .program-related ac[ivil.ies, an '?il (he
gates agar - Ponsibilities OES with the tutors. By making i
8aInst what Sarah Ligh[ffachers and parents, the Conlvla a5 Of
oot calls “the ambiguous glna'\rhich ex”

aulhorl
ty and
acerbate d; responsibilj
1S Uity b L
trust bery Y between parents and teachers: v

veen te
ach .
ers and parents.

ence 1o

Throughout the meeting,

onitor st
yol-
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where presumably the class sizes are smaller, her parents
she could benefit from being in the small groups at pJ tho
These parents praised PI for reaching out to involve: the
parents reported feeling welcome and comfortable g PI Om. All the
said, “the people who are in charge over the teachers . .' arr:f fathe;
concerned [about the kids], and they are not tr : great|

: YIng to sugarcog
things because they know their importance—1I mean, that day i (())ve:
They want parents involved!” While the nature of the in -

_ teraction be.
tween parents and staff appears to be directed by staff, the quality of
the interaction appears pleasant and salutary for both parents and staff,

All the parents reported having detected changes in their children 5
a result of their participation in the program: improved grades, im.
proved study habits, improved self-confidence, and improved racial
pride. One mother said, “I think that the teachers and the administra-

tors are really good. They are on top of things. Like if Shawn’s grades
slip, they will call me.” Another praised

ught that

the way they interact with the kids, I mean they are not intimidated by the
kids. They give them room to blow off, but they still hold them account-
able for their work as well as the program’s rules. ... I am so used to
[public school] teachers molly-coddling kids, just wanting them to be

quiet. Here, the tutors want to bring up their academics. They believe in
the kids.

Parents also appreciate the fact that most of the tutors are ? frlt;ililr
American college students, whom they perceive as role models for
children. in their
The attitudes and involvement of these workiﬂg'das,s parens ":,rents
children’s school contrast sharply with the way Workmgtdassﬂfal it is
are often portrayed in the literature. These parents believe tion, a0
their responsibility to ensure that their kids get a good. educ ting 1€
they seem to have a firm understanding of what PI et anelirr;}r)nem in
accomplish. While parents reported varying degrees of g i

e
; 4 3 upport!!
Pxogra‘m aCllVilies, (hey perceive and experience PI as being S PP
of their children and of them. ople
» 2 " e
ua&f‘ all, these parents appeared to be “take-charge” P

sought’
forms: contact with schools on behalf of their children: t}::fy -0 d:
reso d?lon to help them make informed choices; they 10© ational #° lrn,
tio l-l.‘ces 'O support their children’s academic and edye uld be lear\'.
1ons; they haq some standards for what their children sho ; had €

ng n Sch()()l K . ly; t e
Peclations and monitored their progress acco-;:di?]gil)'l childfe" (his
uld contact them 1

that teach i
rot . €rs ShO . h[).
Problems; 554 they had a clear sense of their own responSlbl

who ini’
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wd, PI has not had to teach these parents how to negotiate wigp

e "
he ren’s schools or serve as advocates for thejr children’s rights.

their child

CONCLUSIONS

[n the hierarchial modgl that pr.edominates in public schools, teachers
and parents guard their respective spheres and Interact only at struc-
wred, infrequent, and brief moments. This mode] may work well if the
culture of the school corresponds to that of the home, and if parents
and teachers agree on educational goals and process. But in the absence
of such understandings, the separation of spheres undermines the ef-
fectiveness of schooling.

In the interactive model employed at PI, the program, parents, and
school form a triangle around students to engage them in the learning
process and to improve their academic performance. By bringing par-
ents into the educational process, interactive programs like PI attempt
o create a shared culture by reconnecting school and home. Students
who reported being “turned off” in school or not working up to their
academic potential, or who had had no previous interest in math and
science, are now “turned on” to education, are working harder, are “on
rack™ in their respective schools, and are improving their grades and
quite possibly their life chances.

Yet, despite the glowing reports from students and parents and de-
SPlte my belief that programs such as PI do offer valuable opportunities
0 some African-Americans, the program has its limitations. Consider
Which Parents enroll their children in PI. Were these parents ;{lread)’
Predisposed 1o participate in the education process? The answer is bo'th
Y€ and no, For the parents who indicated in the interviews lh;?[ it “}?S
their '“Sponsibility to see that their children receive an educatntl)fl. :e ;‘
answer 1s probab]y yes. Other parents, however, may .ha\'e felt oblga =

tobp.amdpate as a consequence of enrolling their chlldl‘.ez;ef;";:]egmi_
o, s eirement of parent perrton L UL,
Part of thm 'WhICh FatEnts felt corr-lfortili'k:l that this group o_f parents
Woulq ﬁns mteracu.ve Wi Itfls u::clh a);)armership in their respec-
it bl r{lechamsms in place for s
PULIC schools.,
able ('lnlled[he purpose of requiring pal‘ef;elz
eX("lUC;e]s €ven laudable), man.dalor)' pricanS
a large number of African-Ame

pa]‘e = . to lea\r He O]“’Ork' .
l)ale[,][ O parents are working too hard Lo lioans s '
In

! ftor heduled 3
L, or who lack the skills to mor:;tble n accommodaleeszl e .
ly i ular or uns carga
Meey;, . | VES are too irreg o
1188 and conferences. A more 1€

ation is underslan.d-
n necessarily

tudents: students whose
: o 5
e them tme [0 partic

articipation
¢ participatio

or WhOSe
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that strongly encourages—but does not reqy;
1d enable PI to bri evdi S
ould enable to bring more disenfranchised par.
ducational equation. PI could serve as one i
mode| for
1d school.
her such programs are to be commended for the
ork they are doing, they do not absolve public schools and society of
cate all our children. If public schools are 1
ble source of mass education, if the literature
hool partnership in academic
s really want to form partner-
1l have to find new ways (0
“collective, concerted re-
local communities,

ipation, one
participation, W
back into the €
reconnecting home ai

Although PI and ot

y

w
the responsibility 0 edu

remain a primary and via
on the positive effects of parent-sc

achievement is correct, and if educator
ships with parents,!! then educators wi
bridge the gap between school and home. A
solve” is required on the part of the state, schools,
and families to educate all our children.

It is worth remembering that the daily struggle to s
cedence over everything else for African-Americans an

If we as a society are committed to equal opportunity
d of social probl

urvive takes pre-
d poor families.
for all our atr
ems connected

zens, then we must attend to the myria a
with poverty—problems that render PI necessary but also Jimited mn 18
effects.
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FTERWORD: THE LIMITATIONS OF SPONSORSHIP
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one of two graduate student research assistant

[ was o“" .3t s sites, one of which was Interface
guc field ‘]‘]‘:".K:ld site for my seminar paper. As [ refle
srved ‘1“\~;d experience, 1 recall the difﬁculty I had
of 1?1\ ml'll(-escﬂ“"'h that T could call my own; there was a
pltsc() SCi)ill'illC the work I was doing for the UC tas
[|“\m.~ flning for the seminar. Perhaps more importan
the nagging, recurring questions about how my ide
searcher may have set the stage for how I was perce

pants and how' their perceptions might have shap
lected.

Six months before 1 was hired
member of the UC task force a
search project, and a fellow gr
purpose of their visit was to ex
and 10 secure Interface’s agre
additional contact had been
field. The same professor acc

role was 1o reestablish con
field.

s hired to con-
Institute. P also
cton the totality
In carving out g
constant struggle
k force and what
tat this point are
ntity as a UC re-
ived by PI partic-
ed the data I col-

» @ sociology professor, who was also a
nd co-principal investigator of the re-
aduate student visited Interface. The
plain the university’s research interest
€ment to participate in the study. No
made with Interface until I entered the
ompanied me on my initial visit to PI. His
tact with PI and to facilitate my entry into the
The director was forty minutes late for our appointment, and
_\\'hen she finally arrived, she was curt and hostile. I remember the
mense dialogue between the director and the professor and the direc-
or's often epeated question, “Why should we do this?” which I inter-
Preted as “whags in it for PI?” It was not a good beginning, a“,d I
Wondered if i were a harbinger of things to come. While no promises
Vere made during that meeting, I am convinced that the appealing
POSsibility of the university, with its rich resources, working in tandem
With 3 ﬁnancially struggling community organization loomed large on
the direcrgys horizon. Moreover, my identity, research purpose, and
.ll‘ule In the field had been established during that meeting. .I was an
g‘_’['.ﬁCial“ esearcher for the University of California conducting a le-
SUMmate” gryq on its behalf. o )
Both e unyiversity’s research project and the organization ([)(E Ln;fcrh
onperBed 10 shape the form of £ i Tutoring is the
(()]:uslgri)ie 4 participant or a nonparl'{CiPagiE OE:EZ?;;,[ observation in
4 Narrg,, C:;nPI Provnd.es. e COI;CCIV:'ISOI}: that I should have been
Cithey | s¢, then it would stand to rez

; - truclured
. ) is a highly s
Mat} 4 Wtor oy 5 student. However, Interface 1s @
1

days
, ing three to four

and g . . i ors working of
¥ d'science program with paid tut d a full complement

" - ha : . :

ltgr, . VeIV to fifteen hours. The program or engineering ma

] o the Majority of whom were math, science, ths. What the pro-

3. Mor. : my strengtis. /) and

Bram 10] €over, science and math are not my onist/secretary)
dm -

— . t (recepti
was administrative support (

d

-
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technical assistance (revie».ving zlmd Writing grants, proposals, progr,,
development, etc.), areas In \.vhlch I have a lot of experience, [y add;.
tion to the structural constraints and needs of the program, there y,,
also the research mandate of the UC task force to consider. I needeg
10 be able to move freely about the field site, to observe the Comings
and goings of staff, parents, students, and visitors and to interact with
them freely. Being confined to a classroom would havg precluded that
possibility. Therefore, I literally alternated between being a participan
observer—providing technical assistance and administrative support—

and a nonparticipant observer, observing the tutor-student interaction

in the classroom.

When introducing me to parents, board members, visitors, or anyone
who happened to come into the office while I was there, the director
said, “This is Ms. Jules [I don’t think she ever got my name correct].
She’s studying our program for UC.” Letters to parents (written on
I.merface stationery and signed by the program manager) broadly out-
hneg the university’s research efforts and requested their participation.
In interviews with program participants, I told them that I was also
conducting research for a seminar, but this information remained se¢
32(:1?'&?22' i:i(zfnf;?ial'i uni_versity identity was in the foreground, and it

MGHE 6E Fhe e‘;)’l l;glleve people responded. o
fime s abOlE)[ w};} e hmter\.uew<'ed (staff, parents, z.md studentsh afi -
university planned Z tde e was lnteljested in PI and w W
carefy] response so 25 D . lnfor.matlon, ! bad can[r}l:;r re-
*Ponses. I explained th 110}: to say anyth'mg that m'lght bias B
dents have g |oyy rat aft throughout California, Afncan-Amerlca“e :
and thay the univere' of admission to UC and other four-year ¢ go-
grams in Afy; Sity was looking at a number of after-schOO! pr

can-Amer; to
T €ric PR n
Prepare young people fzf; communities to see what they were doing

5 exl
Staff, ang p, colleges and universities. In this cOn[he),
Parents had motjyes to be careful about what t

Program’s ¢ . 1€y had et
i S Suc a veste 8 5 5 abou
Uve. Afie cesses, am d interest in telling me

lifyi i o ega
Might rer,» there mip}:fymg the positive and minimizing th¢ "ffce
IRh cop terialg t be something in this for them: Interf2’
seen Snce.\, y eid’ cademic, or technical assistance; St deﬂe
This isarioa = opf;:)llﬁeq and tracked into UC; parents may ba"
YAl ayygy L0 say YWty o help their child in some wa)
Nadeq Uted ep at informang P delr children Ay But
“Quate € Pro : ainte . i '
(}Q"S‘Uns fungip, C8TaM's weal P a totally rosy P

or
teach;. ), Telateq o AN yeq nesses solely to the external s nces
&) cla:() v 4gogy ? }Slerved and overheard diffé™s,"
'Sl‘oOm Whether “ u[oriﬂg )
€Corum Had | [utorl: W((?jre [Obse,-valions

g not sharea my
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with staff, they would not have identified these as issues. As it was, th
acknowledged these differences but downplayed their im orst, i
fven students minimized the weaknesses that they reportedp Foance.
ample, @ majority of the students stated that the science modul.e wars f}):
weakest academic component. When 1 probed this point, | discoveres
that what they meant was that they experienced a disjun,ction betwee
what they were learning at PI and at school, which they said whe?1
pressed further, meant more work for them. While they didn’t \’vam to
do “more work” and wished for better coordinat

: ion between the two
spheres,. students emphasized that they had fun in science and learned
“new things.”

Because there were certain questions that I had to ask for the UC
task force, the parent and student interviews were somewhat more
structured than they would have been if I had been conducting inter-
views only for my own project. While many parents were pleased to
meet an African-American student who was in a doctoral program (and
ZteBrzrj:;ethoo),f?nd 'under oFt}er circums.tar'lces they might. have given
gl than la iIrming, positive, appreciative success stories, lhe fact
e at was conduc.tmg a study on behalf of the university and

vested interest in the outcome.

imgl}),, f}?iaﬁilng i this bit of reflection, I do not mean to suggesthor
Wwhen wej h‘e reports of success were untrue or'exaggerated, only th ial
Could j, g ing the data, 1 had to consider the impact of sfpgnsotsowpr;
fesearch ‘ l.ha[ my role as a UC research assistant dfvar e mtys Lo
my own, Project, Shap_ed what 1 ob.ser.ved,_shaped my glf;)rman

I CTeSpOnses? Did sponsorship mv.alldate my st:u y‘.h s el
this g4 onfidently say no to those questions. | was there: by 1 i
Stud Pect of field work, conducted in the_ time and Spacnsorship. o
ticipz’ that saves the researcher from the liabilities of Sp'([)ies s
With " observation affords the researcher opportumr B s
SPac:m 10 experience the realities of others. Moreovg O i e
exper’_ the researcher becomes more self—conscnoufs Slr:al’s happening. 0
experi;szcdes, which can be' }Jsed as a parome;lir lgid [ make up [}.‘e e;:_
' SOmeLhmg posiuve occurring at 't my engagemem in the
Claggeg of the science classes? D.id I drear:\n :%ne e denlg ?:ld
‘onq *0 much so that I sometimes l?eca e Ot 1 wishe 4 1ha “‘e ;
Mg, py €4 my own experiment? Did 1ima8C gy ot Had | T
decej, .. dUestionnaires or interviews: & . ¢ on the P

ed
best I , observe”
Order e y responses designed Lo puBl ltle d the eld ram as L was.
Whay hlo Please the UC investigator- P! d saw the PT°
ap

Pened. peeled away the layers, @
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Mforeover, pa_rtlc.lpant observation made me conscious of the |i

0 SpOI‘lS.Ol'Shlp.ln the first place and allowed me to takt e liabilities

account in my interactions with students, parents, tutors : g‘em into
b ’ n staff.



