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hands out of your pockets!” or “What's so funny, may I ask? What are Y
smirking at?” or most insulting of all, “You, what’s-your-name, ge 0:
with your work!" I knew, therefore, that it was only a matter of (ime

before the gallant Captain nailed me good and proper.?

If the shaping of boys into virtuous men required physical impetus
physical impetus was applied. Headmasters, masters, and senior st
dents had license to us€ physical force to correct misdemeanors occur-
ring inside and outside of the school. Dahl was once caned by the head-
master because of complaints about his conduct from the town’s candy-
store proprietor.

In fall 1988 1 volunteered as a tutor at Emerald Junior High School,
a public school in a lower-middle-class neighborhood in Berkeley.?
Daily I saw things that Roald Dahl would and could never have seen. |
saw Clair (a student) tell Mr. Henry (a teacher) to “quit looking at me
like a cow and just answer my question.” I was in the room when Ameer
refused to pick up his trash. threw a hall pass in the teacher’s fa.ce: and
walked out of the room. I watched Thomas irritatingly and autistically
imitate machine-gun fire while Mr. Henry was trying to read a story i
the class. What I saw in the classrooms of Emerald Junior High School
was worlds apart from Dahl’s descriptions.
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wres.? For some the power of SChO(:::S istrigid a‘_‘d imP'OSed upon ¢
dents; the educational system .repro uces the hierarchicy) diVisio'[u'
labor‘lhrough unequal schoqllr}g and thrqugh Cl?_‘SS subcultureg rlh(;[
provide personalily Fl)ill‘aclel-lsllcs f1pp10;.)r|ate to job pe‘rfofmance ir:
the parentS' occupauona! role.8 For others, the power of the schoo] i
looser and the power of_ the studenlts expan(.le.d-ye[ the resuly, g,
sructure reproduction., 1S thg same.? Pgul Willis observ.es how, l'allle}
than being stamped with their gccupatlonal role, W_Ol'kmg-class “ady’
create their own culture of resistance t}'lr.ough which, 'p'aradoxicall,
they disqualify themselves from molzlllty opportunities, a “self.
damnation” experienced as “affirmation 10 :

Despite their differences, both 'functlonal and conflict approaches
share a tendency to «see a harmonious fit between the educational sys-
tem and the surrounding society”!! and, linked to this, a concern with
explaining how schools produce and reproduce future actions and at-
titudes. My account differs in that 1 do not approach schools with a
futurist eye. I do not see the school in terms of training, socializing, or
slotting people into future hierarchies. To approach schools in this
manner is to miss the negotiated, chaotic aspects of the classroom and
educational experience. A futurist perspective tends to impose an order
and purpose on the school experience, missing its day-to-day reality.

It is this imposition of order that blinds most theories o the constant
negotiating that takes place in the classroom and thus, 1 would argué
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. ory organizational imperatives.." The s_chool, with its ¢
dlw)-l.'es a “hierarchic, bureaucratic organization.”
"eq::mg goals, requires an organization in which ¢
itc)?lil\'" and “autonomy” and can use “initiative an
H}i\'ing established that the school-classroom relationship is inevita-
blyand “inherently ambivalent,” Metz denies it 2 role in the explanation
of classroom bargaining. Instead, Metz traces the important cause (the
manipulable cause) of classroom negotiations to the different “defini-
tions of the classroom” between student and teacher. Negotiations are
the result of “unshared expectations.” Accordingly, the most effective
answer (0 negotiations, “disorder,” and “skeptical” students is “for the
school either to find links between [students’] studies and their existing
values and goals or to take as its first task persuading the students to
share the goals the school normally has.”13
My approach differs from Metz’s organizational analysis in two re-
gards. First, T do not see the classroom-school relationship as inherently
contradictory, It is contradictory only if one assumes that learnin_g must
ke place in 2 “flexible,” “autonomous” classroom. I maintain that
earning does and can take place in other types of organizations as wel(lj.
As such, the variable relationship between classroom and §chool e
f:limily) IS one of the key considerations in explaining and influencing
tassroom pe otiations. - = hin
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examine the separation between family, classroom, ang
! A d y All SCh
alyze 1ts effect on classroom negotiations and teachers’ o0l and ag.
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THE CLASSROOM

What occurs in the classroom between the teacher and stuq

on any particular day and in the long-term relationship i;l ents,
Mr. Henry begins each day and each class with a lesson p’lan nvtzge tiated,
the front blackboard under the title Daily Log. Whether or n’Otr[ll:ten on
1S implemented depends on how well Mr. Henry is able to do bame Pllan
his resources and how well students decide to utilize theirs.14 NG

Negotiations between students and Mr. Henry occur in a number of
different areas. Sometimes they bargain over the classroom rules (gum
chewing, pencil sharpening, candy eating), sometimes over lesson plans
and homework, sometimes over classroom demeanor (arms tucked into
shirts, feet on desks), and sometimes over the attention, if any, paid to
Mr. Henry’s agenda. This is very different from the order described by
Dahl. At St. Peter’s the teacher had all the power and authority, while
the students had little or none. At Emerald, the students have the
power both to shape the daily agenda and to subvert Mr. Henry’s plans
entirely.

The student’s shaping power is immediately evide :
attitude that students are supposed to participate and have a hand in
their “learning” and the classroom procedure. “Ig’s your classroom
Mr. Henry tells them as he arranges the tables and storage shelves 10
best display their work on the walls. While Mr. Henry wants 0 haXe
control of a sort, it is not the morguelike control of Dahl’s Prek :
Emerald, too much quiet is suspect. If students are not aC.tlvelY' verhin g
engaged, they are not learning correctly and the teacher 18 not teac o
correctly. “It is not noise that needs to be explained, iv1s
Mr. Henry. Correct teaching calls for the teacher to adjust, ce neg®
and to negotiate with the students. Teachers at Emerald sth accOM"
::ﬁ:iiff colleagues who did not approach the students mx[a e '

ing manner. English teacher Betty Fleischacker, for 6f;shiOnfz ;

ts, bOth

nt in the pervasive

»
is silence;

Efte'n c:mcized by other teachers as out of date an O et word®
a:CVl‘l“gd P?Oll))lems with control and authority.” She was e
sed o i i
eing a Captain Hardcastle. rLiCiPa[eF

St ; i

o sgfilcl'ts ar}e quick to use and insist upon their rlght to pio[ebOOk 13
ize . 2 :

the classroom proceedings. Tawanda keeps ©  grily red

to Mr. Fielidecords_her likes and dislikes, and on€ she : justices 01
S, a science teacher, her complaints about the ape” (ha
jstory

the class.
s. When Mr. Henry confiscated from Katie 2
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MR.

d mistaken for a note, Lakisha loud]
he h:] nry's telling her to be quiet was .
l\-llr‘:al Sﬁe felt because it was a clgss i.ssu<.=,
‘[;i;l, refusing to take a POP quiz, justi
Prel\rlzii[tll::l.ess, teachers at Emerald not only try to maintain authority
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O Insist she had 5 right to sa
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fied his refusal with, “Ips my
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hirt, Craig refused, saying he

the student-centered approach teachers maintained

n I'asked Mr. Henry about this apparent conflict, he
S, teachers want control and authority in the class‘-'
chers must be “given their authority by the stuc.iean.,l_
iy TS mUst “eqpp? their authority by displaying to students their abi -
o €achers and leaders. In this manner a teacher could be l?e a\;'
tority jp, the classroom and still work within a student-.cc.rmered er:}r]ne 2
ork, The difficulty is tha students are stingy in giving awlazsroom
ESWer, i occasionally Mr, Henry refused to negotiate fol:l; ;ity o
tri:;ml. times he djq not wait for students to give Elmbzsed, i
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Qure, Lo f0nnegotiable claim for contro
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Ms. Marlow and two assistants, after a few attempts, let him o,
long as he remained seated. You have to choose your battles, they ]:[as
told me, and today was not a day to confront Jim. er

The students can subvert the teacher’s plans for order because tea,

ers have litle means 0 stop. them. The discipline system is viﬂuall.
effective. Teachers counter their weak position by creating and thep
invoking personal relationships with the students, trying to influence
students’ behavior by construing misconduct as a breach of friendship

Mr. Fields, a tall, dignified science teacher in a gleaming white lab coat:
is a master of this technique. He told me that once, when Tawanda was
on the verge of exploding, he went to her on bended knee, grasped her

hand, and implored, «Tawanda, does this mean you don’t love me any-

more? Does this mean we aren’t friends?” He acted out the scene for

me, and if Tawanda saw him as I did she could not help but smile and

put her anger aside.15

Thus students have the means to both shape and subvert the teach-
er’s plans and negotiate accordingly, and teachers try to cement their
cracked institutional authority with personal style. The result is a ten-
sion in the classroom between a teacher’s attempts to promote 2 situ-
ation in which teaching can take place and struggle with a situation in
which only babysitting (their term) occurs. Teachers themselves ac-
knowledge the tendency to babysit rather than teach, and they earn
high status in the teacher’s stratification scheme when they are victo-
rious in the fight to teach.

More specifically, at Emerald teaching is an order in which the st
fie‘r‘lls are “,focused” on the subject matter and when the subject matter
:ir:(gﬁ[cnal,’ lha: is, when the subject matter is that which the tegche; 18
i lﬁ;:ia:t‘éngocusmg,” aterm I Ricked up fl:om Mr. .FleldS, lﬂ::l;l::
pBEeR o 'IOU- : focused Flass is one that 1s attenfilng to ttfjc -
class is comrolle.d I';ntde' b'e'St of circumstances the attention 1 cum-
stances. the and initiated by the teacher. In the worst of ar r.

, attention of the class is merely condoned by the teache

Focused offici .
icial activities i ; -
cussions. tivities include spelling tests, lectures, and class

PUre bab 5 .
ysitung, in contrast, is an order in which the st udents are

not focu
sed (what they are attending to is disapproved © the

leacher) and R .
I S e : . er 1
babysitting when the s[emed to the official class subject. A teach

. 111 . . . ar-
ticular or talking or lUC_lent.s are sitting around doing nothing 10 P[he
room. This mode j Playing in small groups, or wandering around

. Q‘ ‘ : fficial IOgPSUhlar vt .Studems and occurs often, though af
(r.' A third mode o . eet denies it. . -
L
A

Subjec[' bu[
the focy read"ng

ehavior i ;
S is u:)]r is rare: students are attending €
approved. For instance, Maleek 18

4
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their text, Johnny Tremain, while he is sy
[ 'n 4 .

fror week's spelling assignment. Though | ¢
this nces of such behavior, I never observed
nsta

PPosed to be listening ¢,
bserved a fey individya]
an entire class engaged in
i, This leaves open an interesting area in which

the students are fo-
used, but the subject is not the official class subject. Examples include
2gr0UP discussion of why kids fight and how they

a game of hangman, or drawing on the chalkb
about this last category is that because the tea
control (as he or she condones the students’ behavior), and because
subject boundaries are open to interpretation, teachers are able to de.
fine these activities as teaching of a sort. O

ne day, when the students
were supposed to be reading from Johnny Tremain, a group of about five
began to use the blackbo

ard for a game of hangman. I recorded it in
My notes as a deterioration of Mr. Henry’

id he interpret it as 5 failure, as pure babysitting.

This fourth category is important because room 112 is often in this
mode. The focys is off the subject matter, but there is no active struggle
for contro), Through cOmpromise, the tension between the teacher and
the studengs dual attempts to control has decreased, but the gulf be-
tWeen whay the teacher is actually doing and his defined role as a
890d” teacher hag widened. Part of this discrepancy is covered over by
'he teache; declaring that hangman is an aspect of the official subJeC[j
{)an by handing out bonus points right and left so that grades aPp‘:'
® SUpporg the idea] of students succeeding in academic aSSIgn:jni"gi’li]
betwe.e enry’s c.lass, and all classes at Emerald, move Sl:ikb:;ins e
Pure t ¢se different quadrants. Typically, the seme R v
Mg a YSitting mode. In the early weeks Mr.' Henry iy
sludma'“ any focus, ang when he tried to push his rules an Sgon them.

- refuse, blow up, and continually test anfi qliz “create an
to sixth weeks Mr. Henry was beginning

he class
nd focus t
which he could somewhat control a These were

| socializing,

men[” in

s ateer.
Ch period, but rarely on the Subjfjciqirgh-leve
Ngman, drawing on the board, o B Uik
W irect confrontations and i o try to spend m
agg  “K nine, My Henry told me he was gonngn in
a“emp[ Z teaching. And, through negotlanonscl‘:ewing, canltii)' e;l:lbg-‘
¢ ’ f gum ildnes:
50 w
0. He loosened rule - dgto control the He lowere
5 4rpening. He no longer tri€ his lesson plan:
'ang or when he had finished

s he
d compromiics. - L g

S
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. equirements and asked for students’ at.lf-'l?lion o
i ]e(]ll at first. In responsc, l_he students rarely explode
often than he dic ‘\,h ke esp o i g90d e o :
anymore 4 'e.freer the rest of the time to jump, pound, g
()f{elx, since lher);‘\?lell ear-pierdng pi[CheS‘ im0 Jump, po o
and even screa
mise. 10

THE SCHOOL

hers are unsuccessful in their attempts to teach,
To understand why teachers for negotiation, that is the classroom’s
e must analyze the canitions 1
W <
: school. ‘he classroom proce-
relaton ;0 [h§0m is not the same as the school. ;Ihe coz:n babysig e
assr ; , ro ;

'1.“116;6 negotiated; the school’s are not. -Tht? c EI'S]Se ceruleaion
dl;: e(s)l‘ olices. In the classroom, rule§ (Whlcb ‘neressure' chasliiae
Sc‘tg) cfn be changed with students’ immediate p ;
wi C .

i tion.!7 ) :

e followed without ques ; in a certain way.
a‘esihool is the procedure of moving through the :}a)io ek Gl
School is going from class to class, to lunch, t01 8y i getting a hall
to school means clearing the halls when the bel ]nrllgger A
pass if you need to leave class to go 10 JOUESIOC fi f[éen-mi nute break
procedure is to attend six class periods, Wl(;hf‘ae lminutes . between

- v
after second period, lunch after fourth, and hi lled by Mr. Stern and
each forty-five-minute class. The halls are patro “he Lell rings, “Clear
Mr. Leacher, huge men who thunder the minute
the corridor, clear out. Get to class!” : e
’ . hours a da)
The school keeps kids off the streets for at least six
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Parents know that if they send their kids to school, for a good p
every weekda
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possible to know

what
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desk they are sitting at. Parents know that for forty-five out 0 au-
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thorized, certifieq adult. During class periods, their kids pos 2
BEWINg into troyble hiding in the bathrooms, since these are ¢
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vor do teachers. Teachers must teach the number of students allotted
0 them, whgher they are good students or Incorrigible: they must take
quendance in e:l(‘l’] class and they must be on the school grounds 2
certain numbcn.' of hours a day; Lh?y must also evaluate each student
and give a justifiable grade every six-week grading period.
he school regulates the student’s body, making sure that the stu-
dent stays on campus and follows the daily routine of moving from class
1o class. However, once the student enters the classroom the school’s
authority largely disappears, for the school abdicates control at the
classroom door: There are no school policies on classroom behavior,
decorum, or even physical control or positioning. The classroom, bor-
rowing a term from Metz, is “autonomous” from the school. Once the
school has delivered the students to the classroom, the teacher is left to
establish patterns of classroom behavior; before minds can be shaped
teachers must negotiate rules for classroom conduct with the students.
On the one hand, this situation leaves teachers free to establish the sort
of classroom atmosphere they prefer. But, on the other hand, they have
no official resources with which to shape that atmosphere or control
students' conduct,

In earlier years, 1 was told, teachers at Emerald had met among
themselves in order to devise schoolwide rules for classroom behavior
but could not reach an agreement, so teachers were left to their own
Standards and devices. Mr. Fields said all the science teachers had
reached a consensus on classroom behavior, but it had been largely
ineffective because there were no schoolwide standards. Students woyld
come to his class from a class where they had been able to run wul:.
Fach semester, and each day of that semester, each cl.ass had to be
gotiated to come around to his standard of appropriate classroom
(‘Ol,]dua‘m k of consensus

[his Separation of school from classroom and the.lafi \(/;r Hah et
dmong the teachers explains why a math teacher advise ) o.nmenl:' =

st (before even thinking about teaching) “create an envnrhere in the
the classroom. She told him to first establish an atmosp

. ith which the stu-
i ‘ . and with whic ;
lassroom that was suitable to his personality il BRI

dengg Were comfortable. (In my terms, to negot e it
Physica] movements, decorum, and attention.) Evene:;? e
€rs had (g renegotiate classroom decorum each sem ke &,
shift i, class composition. The math teacher lCla:T:nvironmem in her
week of school she was still trying to establis 1[:“[)001(5 et (e
Second Period. She had not yet handed out

g < 3 nts
d hel Glude

vhe 1 h[_ She an

o J n Slle [hOl l e Scl]()()l lld(l

V ust s l

P l
llldell ; (0]
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classes, and she had to begin “creating an environmen;” all
When these new students arrived, she spent the period Over 5

: gaip
bd 2 e : WO ;
again) on getting the students to sit in their seats insteaq ofr‘limg (once
around the classroom. nderi,

In sum, the school’s exclusive concern with bodies, its s;

subject of classroom behavior, deprives teachers of institutil:;:;cji On the
sources and support for their authority and compels them o neZEd're'
with students what they are to do in the classroom setting. Bi(:"ale
relationship between school and classroom and its effects e

- ; X on teacher.
student negotiations can be fully explained only if the third sphere, i,
family, is considered. ’

THE FAMILY

The family is separate from the classroom and school. It is external,
unrepresented, imperceptible, and unknown. Parents are rarely seen
on school grounds and stand out as foreigners when they do drop by
to collect homework assignments for sick students. Moreover, what oc-
curs in the family sphere cannot be questioned by the school or the
teachers. The family is the sole guardian of the child’s soul. And the
nature of the values, attitudes, and motivations that the family instills,
and how it goes about instilling them, is the family’s private business.
The school has no right to keep an eye on or intrude upon th'e f_amli)'
?Phere unless physical abuse or endangerment is suspected. Similarly,
in the classroom the student’s soul is inviolable, although a teacher m2)
suggest counseling if a student shows serious distress Or suicidz_il ten-
dencies. But these few exceptions are perhaps best seen within U
school’s and teachers’ legitimate territory, the child’s body and mm('i]-'

In the classroom this inviolability of the student’s soul and ,far;” S)
?:l'fmfs that teachers are not to criticize or derogate a studer.u's attitude>
tea‘ceh:’r :‘}fzitly(ie’ values, nor the behavior associated .wnh tll]]i)slfi‘) 5
o not condemn what a student holds (or claims 1" in the
back ¢ the good, or the beautiful. Souls are to remain 0
th ground, unquestioned, tak f d. In fact mUC,

e C!assroom hagglin , taken or granted, ‘sacre s 4 wit
€arning anq theregforg concerns which behaviors aré 15, h behaviors
are associated wig}, [hee under a teacher’s control and whi¢ nd a €3¢
€T's control, T soul and the family and therefore beye (e tert

Maneuvering 1o define the teacher’s legiti™?

s and

er mamfeSlauscause of the unobservability of minds ar > e that

minds, bodjeg an:j] only through physical behavior. The Pr¢." e

lation apq Hows Souls. are separable promotes freedom of 11
based behavigy Nventive g
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Teachers are thus ex.peaed to take a laissez-fajre approach

dents’ values and behav10r.s, even when they disapprove oF tho toRstu.
dolph can brag to Ms. Smith about his weekend drinking ang ety
ers with the police in the hope of shocking her, while o encoun-
from teacher retributiop or condemnation; she, in fact sai?jl"mg free
Jonathan missed excessive amounts of school becayse c’>f ten nothing,
naments and practice and, though Mr, Henry thought this b [.Ol";
because Jonathan is smart and should not be missing school Mél glme

hands Jonathan the missed homework assignments without cc:;nmeennrty

tiveness, and .interest cannot be demanded of students
Further evidence of the soul and the separation of th.e family and i
Zancutlz'/I can be seen in the teachers’ resignation to their lack Zfa;:]ﬂltf
dl:l;a [:a cF}llelds s;ud that this is “just the way things are today.” The
' er, who has taught on three continents, thinks American

of a g d
teachgt::l t:h:sltla\(jhryectir;ﬂ-y comn:lmed sUiCide..The parents came to this
Work. Though the teach SFCOH, daugh[e.r did not have more home-
for their blindnese o her elt like screaming and raving at the parents
sid that perha ;t what they were doing to their daughter, she only
heed more ho ps the girl already had enough on .her mind an'd did not
he Fencts mework, that she was already carrying the required load.

€aving the flOn of Emerald’s faculty to John is another case of teachers
ficulties iy, }?m]ly to look after its own affairs in spite of a child’s dif-

ave ever the classroom. John is the most angry and hating child 1
teachers encounterffd. I vividly remember him declaring he hated the
sion o ha.nd Was going to kill them. The tone in his voice and expre?s:
altentjq IS face were terrifying. John refused to \.vork: refused to pay
ing the ™ refused to do anything except distract his neighbor by m~S|s;
thag Johnelghb()r join him in games of tic-tac-toe. The teachers ag}:ezl

. M " has severe emotional problems and should not be 1rc1l sC ow.
hiry » Erlow said, “I wonder sometimes what his parents ar? (r)lllr:g]_
they Ut the problems were in a sphere beyond the teachers hco it
L ) dealt With John as best they could. Though among t em .

aCherg often theor; y‘ld' family life as a major source O
haviorg) and | eorize about a ch|f s i i B docasd i the
“ssroom, earning problems, family

fin lor while talking with stuc.lgnls.f ' value sphere occu.rred

Whep, : €xample of the inviolability <()j ([)direCll)' promote his views
" fi h . enry crossed the line and trie [. 1 fight between some Em-
8hting.19 The discussion occurred after a 11§

W
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erald students and a rival school. Mr. Henry stateq that fiop..
bad and attempted to organize a class discussion about héghung Way
could avoid fights. The very attempt surprised me, fo, . ‘t‘;] Udep,
had become accustomed to the teachers’ reticence to Promoyte t}‘: lime |
values in an open, direct manner. But just as telling was the Teacetl-r Owp
the students. Approximately half the class (in each of the five elcfn of
vigorously rejected his claims with a “'you don’t know what youf,’r:;ldi)
ing about.” They told him it was stupid to walk away from » fight, tha;
you should fight if someone pushed you around or it would be even
worse later. A whole gang might go against you. They thought it s,
right to fight back. They thought the suggestion of staying after schoy|
for an hour to avoid bus stops during troubled times was ridiculous ang
impractical. Nor could they imagine their parents suing the parents of
other kids who harassed them. They laughed outright at that one. They
claimed Mr. Henry did not “see how it is.” The students denied hi
expertise on the merits, value, and necessity of fighting.

To see how this inscrutable separation of the student’s values and
soul from the classroom is a condition for classroom negotiations, e
may turn to Mr. Henry’s discipline system. The discipline system in
room 112 (and with minor variation in other classes as well) is that the
name of a student who misbehaves is written on the board. Thls 15 2
warning. If the student is delinquent again that day, a check 1s placed
by the name. This signifies a ten-minute detention to be served in room
112 with Mr. Henry after school on Thursdays. A second check me;rlls
a twenty-minute detention, and a third means the student is put o° el
school's detention list and is to serve a one-hour detention after scho?
on Fr?day_ e
This system proved only loosely effective in controlling StUde?:r de-
vior. Some of Mr. Henry’s students simply did not show qu Jasses
Z‘:)r::i?]“» :n((ji N0 more came of it. Just as often, in the rlll;:n‘r’y had &
Chanceg [onc() gou}]lg e Wames WEre erased before My hlng else, stu-
sty Py them down. Furthermore, as with everything line Wit

could and did negotiate a reduction or dismissal of disciP
Promises o

nts
f future - : swork. Stude”
knew the system wangOd behavior and improved clas

ow 1t
Jason, shar ik a joke 'flnd used ridicule to let Mr- Hen;};:"y I.
Henry's haiy of e, MiU> was the first to begin 10 A gor
and sayin 1w Ot writing a name on the board, then pointing * to class
Jason }y30i§1’ (}{ i Te warned.” In the fourth week as I walked 1 ly un
derstood w[lf }},"s finger at me anq said, “You're warned.” 190 her
sudent o at he was doing as he proceeded to point and w.ar_nen uité
by all the suex(ri' g parody warnings were soon 8t

ha
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. wyou're warned, r : ]
Lol youre warned, you’ 77
of mockery, a stroke of collective gen re warned "
refused 10 dismiss his si - genius, ha 4
when he at last releasedSl:;:h'peNOd class Unp[ !}ened
of “You're warned.” Mr Heem the class rushedl €Veryone was
The school’s discipli;.le Snry has a good sens the door with 4 Siated.
pot curtail its liberal appli ystem works it e of humor; he | chorus
ention on Friday for Cll)ap ication. Students ae better, though [l*:‘}lghed_
5 SS 3 T .
(cutting class, off school room miscondy e assigned a on is does
ol grounds, in the thlor for breaking e}-}hour de-
; all with school
out rules

3;:1](? latest variant
en Mr, Henry

laugh' i
ur fa
av ces,
Gids :rWatched while tl'?:ddl don’t like anyon 1
. €T - admini . e laughing i
gives stud;il Hing out over ThmlStrat'On walks in LE: lfng in my face. . ..
On the streets a free day to st e back fence.” Teache ro?[ g
Who mog; « 'S 10 get into tro al);lhome watching telev-rs. eel suspension
Th need” to be j uble. Suspensi ision or a free da
€ Scho be in sch pension means th y
alteng ol can chool are missi at the students
ance and does i 1ssing another d
» bu avior. udents’ grades a .
Must he a; only unti] 5 Th.e school can hold g studen:lg piomonoq >
ulsioy, -lOWed to emge sixteen; by law, at age sixt N ufrom high
er hi ’ een
00 extremls an alternativr hlgh. school, no matter what [haeirsmrdfimS
e € for mo e, but it requires elaborate justi Al
doub[ Tepercyss; st cases. rate justification and is
€ss ‘USsions of 2
C ’
lassroo Variable, B, detention or suspension fo
t the separation of the family

r a student are,
sphere from the
heir parents’ ig-

n()r al'ld
angc sch
e ool
lhey i of schog] actij'“f)ws students to manipulate
ities. Detentions are easily covered up because
hourlong detentions

re
Wer, of §
e uch
) § sh .
e l()or - phys :(T duration. Even the school’s
s b Cward stude . teacher claimed in disgust, reduced to ten min-
nts who bother to show up at all. Suspensions can
intercepted:

e
SO conceal
ed fr
e I : j
el e ‘€achers d'((j)m parents. Mailed notices are .
Henr)’ ¢assroom ;) try at times to bridge the gap between the family
e relieq on thj y phoning parents and visiting them at home. Mr.
is method often in the first part of the term: lhough -
udents that he did not /
\d it was no ~

He told st
keley ar

Mip pEI‘ed i
d off in the second part.
e lived in Ber

ropll)in
g by their homes, that h

B )
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ouble for him 10 do so. But SUFh efforts to bridge (he 2

family and classroom are impractical and uppredictable, andp[}:)etween
only short-term effects on classroom behavior. For my analysis fg haye
predictable aspects are the most telling. : OIS the

The condition that calls for the necessity of a teacher oy,
family 1s also the condition that makes thes'e contacts unpre diq;‘gllm
of little real value to teachers. Above all, it is difficult for ‘each:rand
approach parents on matters of a s[OU(.ient's behavior and disdplines lo
matters of the soul, simply be(':ause it is not clear what teachers Can‘::
parents for without overstepping thfan' boundaries. Complaints abou[s
student’s misbehavior may sound like complaints about the Smdfnlva
upbringing, which is none of the teacher’s business. Concerns abou [hz
student’s schoolwork can easily sound like complaints about poor sty
habits, discipline, and the home environment. Some parents are Opeﬁ
to suggestions and alliances with teachers, but some are not. Two
incidents—though the first may be apocryphal—illustrate the dray-
backs of fortifying the discipline system with parental contact.

First, there was Antara. Mr. Henry was having difficulties with her
and mentioned to a veteran teacher that he was planning to call Ant-
ara’s mother. The teacher frantically insisted that he not do so. Antard’s
mother, so the story went, was a “radical anarchist” who had somehow
kept Antara out of school until the fifth grade. If Mr. Henry ap-
proached this woman he would be seen as a “dominating white male
suppressor,” and she would very likely “blow up” in his face. Mr. Henry
decided to try other means to elicit Antara’s cooperation.

With Katie's parents, Mr. Henry faced a dead end of a differentsort
He believed that his phone call had resulted in her parents giving het
4 bf:‘afmg- He said he would never call her parents again, and fear of
similar results made him hesitant to contact other parents as well
ingr:;]eeliﬁfcriecliii:[abmly of appeals to the familx for §upp01fl i"ﬂf:;‘)c‘;
to control th}zz scfuTYStiimbleaves e - d9lng wdw::eqch. The
separations of familanf- B Eoltlicy RO ooy " o;n are the
conditions for teacge e ?m.d schoaiiroy] ClilSS'IO warn, bt
students learn the warr-st'udent negotiations. Mr. Henry can ar‘l cularl
ominous. Students knomni fosnn foresha.dow an)’lhmgl g hut dov?
the classroom, Teacherw they can and sometimes do simPY s

s are forced to negotiate.
CONCLUSION
English with , le.
Slt‘;‘:i“ Hardcl;s:?ee?gslsl a far cry from Prep with Caplai" Hardcjs;ur
nts, as Dah) g eacher, school, and parent N one.

; » The
aptly put i, “It left you preciOuS little leeway:
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asters 100 had little le?‘way. The),/ had the responsibilit_y of mind,
body, and soul. Tegchers at St.' Peter’s were always on duty, m' the class-
room, in the corridors, 'and in the town. Furthermore, strict school
wules and decorum applied to teachers as welll as to students, leaving
ieachers little leeway to create a classroom énvironment of their choos-
lngln contrast, the students at Emerald have leeway. The separation of
classroom from family and from school allows them the leeway to par-
ticipate in shaping the classroom environment in which 2 large part of
their lives is spent. Mr. Henry has leeway also. Being responsible only
for the mind allows him (ideally) to concentrate his efforts in this
sphere alone. The separation of the school from the classroom allows
him the leeway to create his own classroom procedures and environ-
ment. The separation of the family sphere allows him room to be
friends with students, to relate to them in an other-than-teacher mode,
0 talk to them of his and their exploits without the necessity of passing
Judgment. Likewise, in Metz’s liberalized school teachers are free to
teach in an “autonomous” classroom that is separate from the “rigid
hierarchy” of the school—a classroom in which power between student
and teacher is not an issue because the goals and expectations of stu-
dent and teacher are shared. However, Metz’s idealistic pictures do not
take into account the fragilities 1 observed at Emerald. Metz does not
ilcknow]edge that some form of domination is necessary to teach a
foomful of thirteen-year-olds. An autonomous classroom leaves the
'€acher with feyy negotiating, let alone coordinating, resources.

By this criticism 1 do not mean to advocate a return to the days of
~ardeastle. Nor am | suggesting that the liberal critique of “ardfa“l‘)‘f
Z.’"'SPIaCed, Along with the academic accomplishments Hardca’llfl[] : ﬁb-
erl:legri[[hrough “dilscipline"’ eameithetlangeret l:"glﬁﬂ?:;r;gz's[udems.
t€acher. 'que was right to focus on the absence o

Owi,vand parents. d. The principal danger is n°
Onger t " S thie snu;'atlon. has Changehé,-q to spend time teachl;:g
tathey [granny bl.lt.[he inability of l‘(‘?ac r~op0rli0n of students W s:
fail 1 ac = babysmmg g t.he o lr;[ginl; skills. I would not };T:{E?d-
addTGSsiqmre cYenbascuending and' i eturn to the reign © ind,

18 these current dangers with a return (o h a student’s mi
g tSt. p J : he spheres, 1N whiichs Je institution,

')Ol‘lv . - Feter’s the fusion of t ? P s power of a sn.ng. Cl. ary over-

é'rign soul were under the conunuouf ower and disCip n
ki, € '0 an intricate microeconomy of p The family
tion of the Spher-C:)' achieve the

el
acher the powe

Ing . |

St : ’

ang | €ad of fumon, 1 propose an integ ach
achers must

e
g()ills eVSChO()l must give the classroon]l:m 5
maimaining order and decor

!
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hority t0 discipline the entire child so that they cay .
imal autho

. reate a
1t conducive to learning. Both the family and scho| shoulq
environme

s integrated authority, reg]i,:
ort a classroom [eachers integ h s real‘lzmg that
act to Supp .ty provides a basis for, not the negation of, liberaliye
such _author hyods A teacher’s authority in the' classroom does 1o re.
teaching n'le;ormal student-teacher re]atlonshlp,' nor student nvolye.
clude an ;1“ lanning of curriculum and learpmg EXETCises, nor the
ment In : feapﬂsmdent-cemered" learning environment. Rather, i ,
creauclm otem of integrated spheres the teachers’ classroom authority j
school sys$ : S.
he foundation for these methods succes 1 bt
the s goriately Supporting teachers in the classroom ey can
un ’ A 1 5
‘U : Oress to students’ minds is not a cure for all t}_le 1_ll.s of loutr).e‘dlu
gain acc Student success will still depend on md1v1d'ua abilites
cation system. ill still be influenced by institutional
and the quality of teachers. It will st il T
racism. the stratification of school resources, an the i
ment ’However, the integration of spheres must he,proms

iti i nd schools
else if the rudimentary conditions for teaching at Emerald, a
like it, are to be realized.

AFTERWORD: WRITING SOCIAL SCIENCE

: o be
Our field work from start to finish, in all of its various -St-ages’;a(ljof)sely
translated into written form. At first the form of wriung wwe gl
defined. As long as we were writing, what we wrote arlC‘i how'ons ot
were unimportant. Even the work distributed for class filscufsstl_ o
be and was encouraged to be rough, simply photocopies © 1 g%
in raw form. But as it came time to present final papers, and ev g
S0 when it came time to present the essays as part of a manus l:ours.
‘E“bhcaﬁon, the form of written presentation assumed fir™ [C (:)rrlle an
O?S;l ;;S:Y Was to be about twenty-five pages. It was 0 Prels.f:ra[ure re-
g pre:rgurpent. It was to consist of an introduction, Id i, and &
last, 1o beinrmlo“ of the argument with supporting field ¢ (he tile

aPPed up with a conclusjon. (Even the fashion ©
s is s; a:inorm.)

Slandarq ¢, piod form of

,i[
: . Ces W
of isrie ™ Of presentation in the social sCi€” illing but
Justificatiopg for itself and I was not only W :

C

) . eal"
essay :::;sl COnﬁdem that [ could write a ugh[, [Cl]a wOUld
> . :  hat v
Ying the wo:lr:iaroshale‘i field experiences in a W3) olo!
on |j a

s i techn 7y
ife, Junior high school to fUI_l cate 1
C daims_ Fy Ut woy]| also, like lighming flashes, |lluml]““ke 10
s l‘)Oking ft:)rrrxore’ My essay would be fun to r¢a

rd to Presenting my written WO™
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I presemed a fairly ﬁ'nal form of my €ssay to the semin :
second semester. I was jarred by my classmates’ reaction ar durmg the
nerpretations of the paper: they seemed to visualize [hs and by theijr
2 virtual war zone. They also concluded that m cond] € classroom a5
must inevitably be radically conservative, They tillo nl: .
demise of all liberal teaching methods as we] as (g0 | advocated the
authority relations. a return to Hardcastle
So I tried to read my paper as they had read j but th
more disconcerting twist occurred. For 1 ¢ould see i’lOW e
ha.d r_ead the paper and how they had come o their m)l’ c!assmates
thinking back to what I had seen at Emerald Junior Hicﬁnlc ;slons. Yet
I had distorted, fudged, or misrepresented data. Th gh I did not feel
what I had seen and wanted to oy - I'he analysis reflected
l w/:?: v::;’:rsiiille;:]lt(l)se rerea(.img.s [ realized that when I read my paper
T contextz Sl‘.]PI;lYmg images of students and events that mit-
authority position. TZVIVZ:nd;ni}; gliprc;(,)s ten'lbpmISis e henryal
In the st vibrant example of this process.
room, lr::rp ?rrriltart?ierred to Ta.wanda’s obnoxious behljivior in tlfe classs-
te2d 2bout theee ing'::ind se§m1ngl¥ constant interruptions. But when [
ol iy S cidents, 1mmed1atel.y other images and other aspects
interruptions  a] awanda came to m.md as well. When I read of her
opinions, 1 yerp, S(t), recalled l?er admirable boldness in expressing her
© accept My Hel: é,rred tl}e times she stood up for herself and refused
think she Wa.s = t}r]y $ version of events or his punishment if she did not
priately diesged e \}A]'rong. I rememb.ered how she came most appro-
And hoy, oy ,c las she herself 'procl.almed, as a clown on Halloween.
after fihosi o alisroom conflicts with Mr. Henry., when she saw him
Street g5 if thee cheerfully waved and called to'hnm from across the
y were always and only amiable friends. And I thought

of h
W these other sides of Tawanda were made possible by the sep-

aratig
ml of spheres in school life.
the SOci:]g Ehg .manifOld consequences of the separation of spheres and
division of the child, I chose to focus on the consequ

t et
eaCh » g : :
i aUthonty and capacity to teach because this was o
And when, to present my

mOS[ S 3
argumhock.mg aspect. Still, it is only one facet. _ s
Oung ?nt N essay form, I isolated and emphasized this one as'}:eThe
iLich ; i I have seen It
anged. My classmates could not s¢€ IrE ?ls]e R o i s

leach
€r-author; : e T i
Ority aspect is only itself” if seen b s ety e

Tela[.

lon . . .

y s e major B e e ovides students, the
heres prov :

e i ast nominal control

1 CO e . . .
dlvisi()n-nduc[- the leeway the division 0 el
+hu ' str retain a : :
over cp; Pport of parents’ struggle lohlion (o the school o1 state’s
f docile bodies.

ences for
me the

ereml’l Iearing, and the division's re
n the control and produaion o
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I would like to have presented my work b.y. examining the teacher's
authority in the classroom in strong juxtaposition to the other facets f
classroom conduct. These other facets should be examined from thej;
own point of view, in their relation to each other, and in their relatjop
to the separation of spheres as a whole. Bennett Berger beautifully does
something of what I have in mind in his analysis of “ideological work”
by rural communards in Survival of a Counterculture. Also I have in mind
Dostoyevsky’s approach in The Brothers Karamazov, although Steinbeck
achieves the same multiperspectival approach with one-eighth the pa-
per and ink in his presentation of Danny and his friends in Tortilla Flat.

My essay could not take such an approach. To have done so would
have obscured my central concern, which remains the teacher’s weak
negotiating position. To keep this in the foreground, I had to present
the other major facets involved in the social division of the child and the
dynamics of classroom negotiation only from the teacher’s point of
view. To offset the flatness this produced, I tried in the conclusion to
flip the Hardcastle-Emerald comparison on its head.

pnfortunately, the essay form that allows me to make my analytical
point forcefully also obstructs my making it with richness, roundness,
and in its full context. The essay form allowed me to write a 500
whereas I would have liked to develop harmonies along with the them®

muss‘: E:r:jvzsremeP%im is simply that readers of ethnograPhic eisriy;
though fOrcefu:) the possible dlstortxops of the necessarily naAn
participant.ohsery arguments that fit into the essay form..n £
elaborate masoch'au'on researchers should be careful, after 870 in
: . Istic extremes to understand a social phenomenon
Its own ti «
ol 2 me and place, in its richness and complexity, and man/

“rs.—m short, in itself —not t 1 P . der t0 serve
1P ~microwavable” fare th 0 lose thfe§e advantages in Of gt
ketability, ofien by that, while facilitating consumption a1

S a taste that belies the picture on the box-

-




